


CONTENTS

@ Reflections & Opinions

Impact of School Closure During the COVID-19 Pandemic
What Must Be Done When Schools Reopen
Nimrat Khandpur

fRrar & HRIAT Afe TemRY A freft W
&SP SN

Reflections from the Ground on School Reopening
Malaya Padhan

T =T S & et RrerTery &Y doumT it O Ao 372
Tep f2rférept b 3F7wa
I PART

Resources & Reviews

School...
Bookworm

‘Samuhik Pahal’ Resources
Relevant for the School Reopening Process
Samuhik Pahal Team

Reopening Schools
A Way Forward
C Sutar

Photo Essay

Reopening Schools After the COVID-19 Closure
Samuhik Pahal Team

Ground Zero

Coming Back To School
A Maggu



Opinion

Impact of School Closure During the
COVID-19 Pandemic

What Must Be Done When Schools Reopen

Nimrat Khandpur

chools are slowly reopening across
S the country after almost 18 months

of closure, which translates to about
one and a half academic years. Roughly,
states require about 200 school days in each
academic year — so our schools have been
closed for about 300 school days or about 50
school weeks. Even if high schools did open
briefly, attendance was reported to be poor,
and they were shut down again following the
second wave of the COVID-19 pandemic.

Alternatives to regular schooling have been
available for some children, mostly through
the use of technology. However, there is
sufficient evidence to suggest that these
modes have not resulted in learning.' A
survey of teachers reveals that in no case has
the curriculum been completed in entirety.?
Worse, children have forgotten what they
knew already, when schools closed.

A school-based system

for regular tracking of
recovery from learning loss
and acquisition of class-
appropriate abilities must
be putin place.

This was due to the long disconnect. This
‘forgetting,’ along with the absence of

the learning that would have happened if
schools had been open, is being termed as
‘learning loss’? This learning loss is usually
quantified in terms of the months or years of
learning that children are ‘behind’ the class-
appropriate learning.

This situation is not peculiar to our country.
Schools have suffered either full or partial
closure during the pandemic. While full
closure indicates a situation wherein all
schools are closed across the country due
to COVID-19, partial closure refers to school
closures in some regions or for some grades,
or a blended mode with components of both
in-person classes and remote learning.

However, in both situations, regular teaching-
learning and the interactions that go on in
schools and classrooms are missing. An
ongoing survey of 143 countries” revealed
that in 2020, schools were fully closed

across all education levels for 79 school

days on an average. The duration of school
closures ranged from 53 days in high-income
countries to 115 days in lower- and middle-
income countries.

Estimates of learning loss across the world
also show a relationship with the duration
of school closure. To illustrate, teachers
surveyed in Japan estimated that there was
less than a month of learning loss after

11 weeks of school closure. In the case of
Brazil, with 57 weeks of school closure, a
simulation based on available data showed
that gains of the past many years had been
lost. Children had regressed to a level of
proficiency recorded four years ago (between
2015 and 2017) in language and three years
ago in mathematics (2017) in terms of final
elementary school grades. In Netherlands,
after 31 weeks of school closure, children
were estimated to have lost 8 weeks of
learning. Children in South Africa, after 42
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weeks of school closure, were estimated to
have lost one entire year of learning.®

This loss is more severe in the case of
children in their earlier years of schooling.
For instance, school closure lasted 27 weeks
in the United Kingdom, with an estimated
loss of three months of learning. However,
teachers reported that younger children

had forgotten even how to hold a pencil
when schools reopened. In Brazil, the ‘worst
affected’ group was of children in elementary
school.®

The signs that a large
proportion of children are
at risk of dropping out of
school are already visible.

School closure has affected some children
more than others. Irrespective of whether
the country is high-, middle- or low-

income, children from socio-economically
disadvantaged communities have been
disproportionately affected. Studies show
that children from less-educated homes and
students of color suffered greater losses of
learning.

To illustrate, in the United States of America,
students of color were three to five months
behind, while white students were just one

to three months behind in language and
mathematics. In the Netherlands, losses were
up to 60% larger among students from less-
educated homes. In Brazil, the worst affected
population groups were children of color,
indigenous children, and children whose
mother did not complete elementary school.’

So what are countries doing to address

this situation? The academic year has been
extended in some countries (e.g. through
reducing vacations) while others have
decided to focus on certain curricular areas
or outcomes (e.g. language and mathematics
in the earlier years). Some countries, mostly
high- or upper-middle-income countries, are
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planning to implement remedial measures

to address learning gaps for primary and
secondary school students when schools
reopen. At the same time, while a large
proportion of countries are not planning any
adjustments to cater for school closure, some
have made an investment towards addressing
learning loss, with specific interventions
being planned by schools.

These interventions include summer school
during vacations, with particular focus on
language and mathematics, combined with
fun activities to motivate students; increasing
staff; intensive individualized support as

part of the school day; enrichment activities
like interest-based projects in science and
social science; special support measures

for students from socioeconomically
disadvantaged backgrounds; hiring additional
specialized teachers; counselling for
students; and special support measures for
students in psychological distress.

Estimates of learning loss
across the world also show
a relationship with the
duration of school closure.

As schools reopen, there is a lesson to be
drawn from the past as well. The Ebola
pandemic of 2014-16 impacted seven
countries most seriously. A study conducted
in two of these, namely Guinea and Sierra
Leone, revealed that dropout rate post-Ebola
exceeded the expected pre-Ebola value.
The largest increase in school dropouts was
among secondary school students from
marginalized communities in rural areas in
both countries.®

The signs that a large proportion of children
are at risk of dropping out of school are
already visible.® While reports speak of
increased enrolment in public schools as a
result of private schools shutting down, or
because of the inability of parents to pay
fees, tracking learners who have not returned
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to school must be a priority as schools
reopen. More importantly, we also need to
track learners who return to schools but

then drop out as a result of the long period of
disconnect from schooling and an inability to
keep up with learning due to the learning loss
they have suffered.

Studies show that children
from less-educated homes
and students of color
suffered greater losses of
learning.

The question now is — what should we

be doing to mitigate the impact of school
closure? First, we must ensure that children
return to schools. Schools in turn must offer
them a warm and inclusive environment. We
must make sure that our teachers feel safe,
and have the autonomy to plan how to engage
with children. Teachers must decide how long
they want to take to involve children in school
and classroom processes gradually, till the
old routines are established. They must be
supported through suitable materials and the
capacity to engage classrooms with a wide
diversity of learning levels.

The curriculum cannot automatically switch
from the online to the offline mode. It must
be reset with prioritization of learning
outcomes. At the primary stage, focus must
be on languages and mathematics. In the
middle school, this focus must continue with
an integrated approach to achieving learning
outcomes across subjects. At the secondary
and senior secondary levels, core learning
outcomes for each subject must be identified
and be the focus of learning.

This must be a holistic exercise in curriculum
revision, not done piecemeal for stages or
simply by choosing chapters from textbooks.
Teachers must be capacitated to make
commensurate approaches to pedagogy

and assessment. A school-based system for
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regular tracking of recovery from learning
loss, and acquisition of class-appropriate
abilities, must be putin place.

We must also be ready for disruptions —
children may be coming to schools in shifts
or on alternate days, the school day may

be shorter, subsequent waves of COVID-19
infection may cause school closure once
again. Decisions on opening schools must be
decentralized to the level of clusters or gram
panchayats, and the community must be
involved in this process.

All actions must be informed by the fact that
what is at risk is not just the learning of the
current generation of school goers. The gains
we have made in the past and the learning of
future generations is equally at risk.
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T o ¥ Jedeh DT HIchT el | §97 Ufhar 7 I T
ST TeRTAT W T e R & I FR Y |
T UHR A Jg TIAIIE 2005 (National Curriculum
Framework, 2005) @1 Thiepel GIE g TgHT, 2020
(New Education Policy, 2020) &1 §f+Tet TRl
TOTCIIT &FFTCT OR SR &1 AT T GRT bR bl o WARfee
3T &b JIART Y 3R Ueh BICT B o |

399 SR Tl b 97 B D DR HIgwell § PV S8
I, Iodl & PO B I S AT JSHR PRI HRA 9 |
T I DS SIS AN T ARAIT ST off IR &g S8
TR Tl BT Y SIS fpaT T | 39 3Ha -
TR BT V-1 S8 IUCTed R DT FEHTEHT & TIfT
ol ITRIT | g S8 AT 39 SR BIe-BIC DI Y
I T | el & YRY TRE AT 81 ST b a1 A &
T =T IGHT d 3TRT ST ST BRT |

HETHRY & SR 18711 BT
coIaTa & Tfer 9T ff 90 8%
P ST | ST SN SR FaRTS
o 372rAT PO 3T HRUN | 3T
a'\ws?rﬂ SeBI ToTegRT H ST
SUART BT |

319 e Y ATl b STHR IR §H IS P8 AP & 1o 3
SR ARE-RIE T fehaT & TR 7 ST T a1 I
el T SRY IG T SRR & | 37 I8e3ll H T8
I T AR & AT ARG, ST, T et
iRt & i adbelle, T sreard o farerepi g
UTeTeh! T A& g HIATE, TUIT 11T I ARGT, ¥
R T YA 3T T8 A FDRIcHD 8] el & |
S ATI-AT 3 STTET IR a1l T Tetep! & St
UeT 53T URER ey a7 e nT l a8 SWII ARg & |
TR PV U Uge] |l A 31T R WR TR R EHRT
ST el ST | ISTERUT o fof 51 qedl 3R et
& Ster HaTs 81T & AT ST Fool AT & AT WekT
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I8 TPl DT AT T PRI UgIcT QT BT & bl HIT
BT AT TPl T TR & R, frefep & gordT &
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3 HRUN A S G & &, Ire i Foigdl H g4l
SN febaT | 597 SR SAferepier 4 I8 T Fed fovar
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THST SYANT HIG-RIT T TfshT 5 o & e Haa
PR IDAE |

ISTER0T & fore R femfRia & Tt Samer (W
T AT DI SUTey & Sah forv farerat & 31w
e, FaTet, ST ATST BRAT PV B T AT 7 |
ETeATfoh S IR IE faha=T 81 Ui I8 9T -8l & | I8
o} TEY & b 39 SR B SFIRT IR st i g
PHEITY HRATT b THR TR Y Y fope] 3 aiTTetre
DTN H U TSI TSI P&l b THI THISHI T
IS g SIS HT Iucteyd off, 3G o7 HiRaw arer
HaT A RNERT 78] R Fepdl & | 37 37191 H a8
Tl & forg Repfes At O UgaT g IHDT ST
PR AT HT Rl 81 AT |

farerept & <Ter ST ofY S Teat & forg & I &
et off e o o fopeft Sugeh oy oR A1 a1
AUCTY IUeTed 81 | PeT fHeTTeR RTel & 31T § R
ST BT TR TS SRex off TE JIFeATST Mefan iR
fareres & TFU Y IfRATaN A HEHH XE T |

TSI & PB BRI AT TSR MY | EITHT 3R B
T geler frerep 37 UTetep T U SR &b T+ H T8

Tq 3R e DRI & g H =@l PR Fb | SR &
SETCHY dTet I el ot 3 Ue ATHII Wi H BIeh!
HH TGN BICHT & fope] HETHIRY = el g TPt T
IRSIART P ITER FATE P ST ATETH Wi 3 &, T
Tefep ST fRT8T T qurerT A 987 g7 AN &
FhT & |

ST HTEIHT Pl Heg I Fo9T P HANGH-RIRG DT @iy 3T
PR b T fererep! & e off 96 U E | 39 WA
& Y fR1erept =T T T HRATET Pl FER-TER A $GPY
SEIHTCT YT T TIRT fehar 37R arer 81 3y farerept

& JFTHAT T TP GIRT SRS fPY AT T Hf ST
T I BT TRT fmar | forernt = anferay < &) &,
gfdrerept A off HieT 3R AfSAR T SiHeTg wfdrerr &
ARIGRT &7 HT 9T far |

ETellfep fdrerapt a farerept & ier 371 frarat # oy &
3T fSpT BIFTT TToTHT € F I Sfee H Sleg I e
T ATILID &, R AT FEMRT &b SR gU uar™ 4
IE fmIT o5 @i etTs T freror & &g ey off & ey
g | IR & gSiera farerss o O AT & e &1 U1
ST e STepT &9 Ug eI gflepet Bl | 3o Hfererep,
f2rerT frdsT T 3 SFTE Ul J% frerds e € 1 3
IR I T U TR AT e o aeieirol & SudIT i
AT SR AT T IR G AR I IUART T
qrefep FEATTTY off ReT | g ferept o T @io g
ST Y 6T SIFTT g ST Sa-ilaitall & AT SATET
JTIYUT - ST | 39 YR S7ehT % AT ¥ g3
3R TSl Y Tty oY |

PIRIAT b SR RIS g BT GIvoT
Y BT S T UHTIIT BT &
T3 firs © e & Y afRra <@ Ul

TS & 3T & 9T & IR F Aoy & ol T8 T 31T &
fop 31T aTeY TFT § &Y S, Sk AU, Sd fahRT
& it U3l afiR It Teft T TorR F @A 'R

| 59 fo1q &5 39 Afdyes HETRY & 39, 394 8T

T IP GRT SOI1S T T TRIDT T eI H R & 3R
&Y AT ST BR |

Email Address:
hardy@azimpremjifoundation.org
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Reflection

Reflections from the Ground on

School Reopening

Malaya Padhan

he COVID-19 pandemic has created
Tchallenges around the globe with

lakhs of lives lost, and disruptions
of everyday life situations in myriad ways.
Children are one of the most affected groups
in this pandemic. It is about 75 weeks (more
than one and a half years) since March 2020;
schools mostly remain closed.

Although lockdowns have been eased in
many areas - like reopening of markets,
transport system etc. - children are still
under lockdown for all practical purposes.
We, the adults, have already started redoing
our things and coming out of our isolation.
Children, whose job it is to play and learn and
need to interact with the world, are being
restricted in their mobility.

Where digital solutions have been provided
for children’s learning, there is a huge
disparity with regard to access to smart
phones, connectivity, internet packages,
electricity etc. The digital divide is real

and wide; there is a gender divide with
respect to access to smart phones as well.
Children with Disabilities (CwDs) also have
comparatively less access to such resources.
Could calibrated reopening of schools be an
alternative?

Ensuring the Rights of Children: A Critical
Issue in the COVID-19 Pandemic

The COVID-19 pandemic has raised
significant challenges against child rights -
especially the rights to survival, protection
and development. We found that many
children are engaged in work as child labor

- e.g., beedi making at domestic level and in
wage earning labour work outside home, such
as working at construction sites, agricultural
fields, bringing sand and stones through
tractors and trolleys etc. - that pose risks for
their lives.

According to the Child Welfare Committee,
CHILDLINE, and our direct interactions with
adolescent girls, many child marriage cases
have been reported during the lockdown
period. Many child abuse cases and suicides
among teenagers have also been found.
Issues like domestic violence against
children, cases of run-away children, and
teenage pregnancies have been witnessed as
well. Besides, there are increased cases of
substance abuse among boys.

In interactions with around 1800 adolescents
so far (survey-cum-wellbeing sessions) in

the last two months, we found that around
60% of them have experienced decreases in
food intake as compared to the pre-pandemic
period - especially with respect to milk,
vegetables, pulses, eggs, meat, fish etc.
Around half of their parents lost work and
struggle for livelihood.

Some of these adolescents have lost their
near and dear ones, including parents, in
this period. One-fourth of these children
were sad, angry, depressed, stressed and
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anxious. During wellbeing sessions with
them, it was found that almost all children
were experiencing some form of mental
stress due to various reasons. This has had
tremendous negative impact on the growth
and development of these children.

Thus, it is not really life verses learning

for these children. Their survival requires
learning to live. Some parents shared

that their children are feeling anxiety,
irritation, and boredom in online classes.
These children were also reported to lack
concentration, and they hesitate to let go

of their mobile phones. School closure with
lockdown is not merely about loss of learning
but also loss of life skills, socialization and
socio-emotional development of children.
Their interactions with peers, parents,
teachers and relatives have lessened. Some
of them shared that with no real interactions,
they do not have real friends.

Regaining Loss of Learning and Childhood:
A Big Challenge Ahead

In this pandemic, digital learning emerged
and spread as an alternative to regular
schooling processes. Both government and
non-government organizations like Patang
looked for various alternatives to physical
classess, in Radio and TV channels, online
and teleconference classes, SMS, IVRS
(Interactive Voice Response System) in voice,
text, picture and community classes and
community and youth led approaches etc.

But the fact remains that the school system,
especially many teachers at elementary

Reflections

levels, as well as the community system,
mainly comprising of parents, suffer from
digital illiteracy to a large extent. Patang,

in partnership with Quest Alliance, IBM,

and Department of Education, Government
of Odisha, has been undertaking capacity
building training on online platforms for
digital engagement with thousands of
teachers. This has led to greater use of digital
platforms for children’s learning.

“We found children are
not growing properly as
per their age wise weight.
Though children are
provided with dry ration,
they are not taking cooked
meal at home.”

-Anganwadi Worker, Burda, Sambalpur

Department of Education initiated online
classes and YouTube classes; but very few
children access these. One headmaster says,
“Out of 50 children, having 17 whatsapp
numbers till now and only 4-5 children
responded in the group. And with daily follow-
up, a maximum of 5 children attend YouTube
classes.” The viewers expected is gradually

in a diminishing order rather increasing
especially at the elementary level.

Over the last year, access to smart phones
has increased for some households. Among
these households, most of them have only
one mobile phone which again limits online
learning of children. However, there is still
lack of digital infrastructure like network and
electicity. Recharge is also an issue in many
pockets of rural areas.

Parents from four poor, working class
families from Meghpal village were highly
concerned about their children’s learning.
When they found out that there would be
classes on smart phones, they bought smart
phones from the market with their annual
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savings and some borrowed money. It was
unfortunate that in their village there is no
network. They found this out only after having
bought the phones.

Another thing we observed with the
introduction of YouTube classes was parents’
struggles as neo-digital literates and first
generation school goers with regard to
handling mobile phones.

Because of all these challenges, there are
significant learning losses observed in
children, especially related to the basic skills
of reading and writing.

Way Forward

School reopening could potentially alleviate
the gaps in socialization and learning,
connect children to the wider world, enhance
their social and mental wellbeing, and
contribute to physical development through
nutritional intake through mid-day meals.

It can also contribute towards delaying the
age of marriage and protect children from
hazardous work.

But we still have apprehensions and anxieties
related to the threat of third wave of the
COVID-19 pandemic. We are yet to have any
vaccination program for children. Maintaining
COVID appropriate behaviour such as social
distancing and ventilation in classrooms is
also a challenge. The COVID-19 pandemic

is uncertain and the nature of the virus is
changing. With regard to school opening and
working with children, it is important to take
expert guidance of health professionals.

Reflection

Now we have some data from the process of
reopening of certain classes in secondary
schools. Prachi Mandekar, a student of class
10 from Nanakram High School says, “l am
very happy with school opening and meeting
friends; we did not study for around two years
in the name of COVID. My parents are also
so happy with me going to school.” Similarly,
Arati Sahu, a student of Government Girls
High School, Kuchinda, says, “I couldn’t even
meet my friends and am so happy meeting
them. My education has been severely
affected. Now | am slowly trying to get back
to the old rhythm.”

“Most of the children did
not know which class they
are in. We observed that
most of the children who
were good in reading and
writing, they have forgotten
to write their names and
some children cannot
identify the alphabet also”.
- Marinus Kandulana, CRCC of Meghpal

As data from our experience of working with
127 selected secondary schools shows, the
average range of regular attendance rate

is 65 to 85 percent, as compared to less

than 30% through the online mode before
school reopening. And it is increasing day

by day. There are schools which have 90%
attendance on some days. This happens with
the confidence and ownership of parents and
teachers and local administration.

In this context, Gita, a teacher from
Brajmohan high school says, “It has been a
very good experience to have offline classes
indeed. Direct interactions with students
are really very fruitful. Students not having
android sets at their home are getting the
most through offline classes.” Phulamani
Majhi, HM of Bamra Girls High School, says,
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“Coming to school and teaching is a valuable
part of my daily life. After one and half years,
students are back to their proper place.

The situation of teaching learning and our
connection with students has improved. I'm
really happy about it.”

Parents are also quite happy with school
reopening, though there are a few who have
safety concerns. According to Bijay Kumar, a
parent, he is very happy that the school has
reopened. His daughter was severely affected
educationally and socio-emotionally. She

is now focusing on her studies. In a similar
way, mother of Snehamayee from Budharaja
High School shared that online classes were
not fruitful. Her daughter is now taking part
in various school activities directly. And this
engagement has made her happy and better
engaged in learning processes.

Reopening of schools could be better
coordinated through decentralising school
plans like the way Panchayati Raj Institutions
handle zone-wise COVID-19 protocols,
lockdown and shutdown etc. In this context,
Rina Das, teacher at Barpali Girls’ High
School says, “Students have suffered a lot in
the pandemic. Their study became stagnant.
Though there was fear, we were happy with
school reopening. Face to face contact
between teachers and students make
teaching more effective. Students are happy
to come to school. We obey COVID-19 rules.
Students from other classes are also eager to
come back to school. They should do so.”

In this regard, trust, confidence, and consent
of parents, and accountability of school
management committees and school
personnel would be highly essential. School
infrastructure like classrooms, toilets, water
systems etc. must be upgraded to meet the
challenges of the pandemic, and the required
renovations must be made. In order to ensure
(re)enrolment in schools, back to school
campaigns and drives can be one of our
strategies.

Reflections

Facilitating learning at Community Centers
can be a part of this process. Wherever
possible, the use of arts, crafts and music
can also help children in reintegrating back
into the school system.

The dominant narratives with regard to
reopening of secondary and higher secondary
schools related to Board examinations and
pressurizing children to perform for marks
are perhaps not a very appropriate way to
think about reopening of schools.

Like the welcome ceremony for Class I, all
students need to be welcomed in a joyful
manner. The learning environment needs to
be fun-filled as children are coming back to
school after a long time. There is also a need
to focus on wellbeing sessions when schools
reopen. We need to rethink our pedagogic
strategies. It may require diverse approaches
and methodologies, and facilitating hybrid/
blended learning processes for those not
eager to come to school.

However, as we learnt during the pandemic,
education and learning need not be limited
to school campuses or textbooks. We
always remember the thoughts of Bini

while working with out-of-school children;
she said, “l am unable to learn the way you
teach, could you teach the way | learn?” This
reflection has been crucial to us in centre-
staging children in thinking, planning and
strategizing with various stakeholders -
parents and community, school teachers,
education department and local governance
institutions.

Malaya Padhan, one of the co-founders

of Patang, is a development practitioner
working in education and youth development.
Patang works with children and young people
through innovative programs.

Website: https:/www.patangindia.org

Email Address: malayapadhan19@gmail.com
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T foFT =it o ol foeTery &bt dhou=T bt ST HAehdlT 872
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¥Iar e
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e 2 TARY UelT el e TeH Ei? Ul TEl el e P

M g | I8 TeR 3ATS [ el el TRPR &b R
STRY opg Tq feremT-fFeet e Tt el §Y el ST,
3IR ferTery gt U | A1 2021 § fenerd Ger 3R
Jedl T ATl I A7 G I AR AT, TR ey et g9
3l P & T gU o fb 31 1R T g o 3T TS
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TRINT AT NIt ([A8R) o sl Ud fR1arbi b ref JEiepIerd AR B el & | Ieddp e 3§ U
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- TR & (contact@prayog.org.in)
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School...

Bookworm

The Bookworm team recommends a list of
books on the theme of ‘School’. We all have
different memories associated with the word
‘school’. The books listed below open up the
lives and experiences of different individuals
at school. The list includes picture books on
this theme as well.

Only Fools Go to
School

Author: Chatura Rao
Illustrator: Proiti Roy
Publisher: Pratham

Language: English,
Marathi, Kannada,

e
% Only Fools
Go to School

Tamil, Hindi & Others
Recommended Age Group: 5-7 years

Sambha doesn’t want to go to school, ever.
He thinks school is for fools. One day, the
teacher takes him to school. He secretly
enjoys himself, but will he want to return the
next day?

; Chuskit Goes to
i kit School
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r Cp:‘.‘g 506‘00(' Author: Sujatha
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Madhuvanti
Anantharajan

Publisher: Pratham

Language: English,
Marathi, Kannada,
Tamil, Hindi, Urdu,
Assamese & others

Recommended Age Group: 6-10 years
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Nine years old Chuskit longed to go to school,
to make friends, learn math and play games.
But she could not... until Abdul decided to do
something about it.

Untold School
Stories

Author: Mohammed
Khadeer Babu,
Nuaiman, Joopaka
Subhadra

Illustrator: Suresh
BV, ChithraK S,
Joolaka Subhadra,
Saumya

Untold School Stories

Publisher: Mango D
C Books & Eklavya

Language: Telugu, English, Hindi

Recommended Age Group: 9-13 years

This book is woven from a compilation of
stories translated from Telugu. It is full

of unique experiences happening among
children in school life. These selected stories
have subtle and poignant observations
regarding children. These force us to think in
a new direction after reading them.

Nabiya
Author: Chatura Rao

Illustrator: Ruchi
Mhasane

Publisher: Tulika

Language: English,
Hindi, Marathi,
Kannada, Tamil and
others

sy
Chitura Ran
TR

Ruchi Mhasane

Recommended Age
Group: 7-10 years
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A spirited young girl begins to engage with
words and pictures in this sensitively told
story. Using a collage of colors, textures

and drawings, the illustrations evoke
Nabiya’s everyday world and the world of the
imagination.

Vidroh ki Chap Chap
Author: Rinchin

Illustrator: Lokesh
Khodke

Publisher: Muskaan
Language: Hindi

Recommended Age
Group: 9-13 years

This is a story about a group of children who
raise their voice against villagers and remind
their teacher about her role. This powerfully
narrated story focuses on different issues of
society such as freedom to access resources
and freedom of speech. The illustrations
capture the text and present the story in a
comic form.

Resources and Reviews

Our Teacher

Author: Sundara
Ramaswamy

Illustrator: Neeta
Gangopadhyay
Publisher: Katha
Language: English,
Hindi
Recommended Age
Group: 9-13 years

Our Teacher tells a heartwarming tale,
translated from Tamil, about the value of
education as it brings to life the students and
teachers from a small school in Tamil Nadu.

Bookworm is a charitable trust based in
Goa that works with library engagement and
education. With a vision to inspire and develop
a love for reading as a way of life, nurturing
humane engagement in every girl, boy and
others, Bookworm works with children, youth,
adults and the larger community in diverse
and varied contexts.

Website: www.bookwormgoa.in

Email Address: mail@bookwormgoa.in

Connect On: 0 0 °
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‘Samuhik Pahal’ Resources Relevant
for the School Reopening Process

Samuhik Pahal Team

n many states across the country, schools

have started reopening, especially for the

higher grades. Parents and teachers are
often apprehensive about both learning losses
due to the school closure, and the perceived
risks of school attendance given that the
COVID-19 pandemic has not gone away yet.
In this context, we present before you a set of
pieces from the ‘Samuhik Pahal’ archive that
we feel are helpful in navigating the process of
reopening of schools.

In Volume 1, Issue 2 of the journal we carried

a notice of a report by Azim Premji Foundation
(APF) titled ‘Schools in the Times of COVID-19’
that stays relevant even now. This report

drew from years of field experiences across
the country, and carries several annexures

that carry well-supported and sometimes
illustrated, recommendations. Annexures 2 and
3 are especially relevant in this regard.

In the article titled ‘Age-appropriate and Locally
Relevant Nature Learning Modules for Schools’
in Volume 1, Issue 3 of the journal, the Nature
Conservation Foundation (NCF) team discusses
relevant open-source resources produced

by the organization that can potentially
connect children with their environment.

They also foreground the processes through
which these were developed. These teaching
learning materials are appropriate to the age

of the learners and try to remain culturally
relevant. These resources can also be made a
part of learning processes related to existing
Environmental Studies’ (EVS) curricula in
schools.

In the same issue of ‘Samuhik Pahal’ (1.3),
the Shikshamitra team presents materials
developed by them to support teachers,in a
piece titled ‘Easy to use Teaching Learning

Materials (TLMs) and Books.’ These are in
the domains of mathematics, languages,
arts and crafts, and include props such as
manipulatives, worksheets and flashcards.

In Volume 1, Issue 6 of the journal, we carried

a piece titled ‘How High Can a Ladder Climb?’
by Jyoti Ravichandran on challenges related to
practicing social and emotional learning (SEL) in
schools. In the Ground Zero section of the same
issue we focused on figuring out how effective
have the interventions of organizations from
across the country been to alleviate distress

in children through social-emotional learning
programs during the pandemic. Both these
pieces are useful for thinking about how to help
children cope after they are back in schools

by helping them build self-esteem, deal with
learning anxieties, and learn skills critical to
their developmental processes.

In the ‘Interview’ section of a special issue
released during the second wave of the
COVID-19 pandemic (Samuhik Pahal 1.9),

we published a conversation between
educationist Jane Sahi, who founded Sita
School in Silvepura, Bengaluru, and Thejaswi
Shivanand. This conversation dealt with many
aspects related to well-being of children in the
pandemic. It stays relevant even now, especially
now that some children are coming back to
schools with large learning gaps and trauma
induced by negative experiences during the
pandemic. In the same issue of the periodical,
we carried a booklist prepared by Bookworm
Goa; it consists of notices of books that can act
as anchors for both children and adults to cope
with these sorrowful times.

You may want to explore the ‘Samuhik Pahal’
archive here.
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Reopening Schools

A Way Forward

C Sutar

ccording to the report ‘Locked Out
A— Emergency Report on School

Education, published in August 2021
by development economists Reetika Khera
and Jean Dréze, only 23% of children in urban
areas and 8% of children in rural areas had
‘adequate online access.’ A total of 1,362
homes with at least one primary or upper
primary school student were interviewed for
the survey for this report. Among the states
and union territories studied were Assam,
Bihar, Chandigarh, Delhi, Gujarat, Haryana,
Jharkhand, Karnataka, Madhya Pradesh,
Maharashtra, Odisha, Punjab, Tamil Nadu,
Uttar Pradesh, and West Bengal.

LOCKED
OUT

Emergency Reporton
School Education

<
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The survey’s outcome is an eye-opener. In
urban regions, 76 percent of parents said
their child’s reading abilities had decreased.
In contrast, in rural areas, 75 percent
believed their child’s reading abilities had
deteriorated. Suspension of education
services has had a long-term negative impact
on India’s educational system.

Higher inequality and lower health outcomes
are now more likely. ‘Locked Out’ emphasizes
the importance of preparing the school
system for a lengthy transition period for
students to catch up on their education while
also regaining their psychological, social, and
nutritional well-being. Focusing on school
renovations, safety guidelines, teacher
training, and enrollment drives would only be
the first steps.

Unfortunately, the extent to which children
contribute to the spread of the SARS-CoV-2
virus is still unknown. But, international
bodies such as WHO maintain that threat
for community spread remain. Interestingly,
parents in both rural and urban India have
voiced a strong desire for schools to reopen.
Parents in metropolitan areas favored
immediate school reopening by as much

as 90%. In contrast, parents in rural areas
favored it by as high as 97 percent, according
to this report by Reetika Khera and Jean
Dréze.

Recommendations and Guidelines

Over the past year, organizations such

as UNICEF, WHO, and the Azim Premji
Foundation have released guidelines that
offer well-thought recommendations

for school reopening. According to the
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UNICEF report, six main aspects should

be considered during school reopening:
policy, financing, safe operations, learning,
and protection. To respond to the demands
and situations of people living in densely
populated places with limited resources,

a conceptual framework for understanding
and adjusting to local conditions will be
necessary.

WHQ’s recent guidelines are a helpful primer
for schools that are reopeningin India. It is
recommended by this international body that
children stay at home if they are ill, and that
if a case is discovered at school, the student
should be given rapid assistance and initiate
contact tracing in consultation with the local
authorities.

Minimizing spread necessitates clear
communication between schools, parents
and children. Basic things like correctly
wearing masks, avoiding crowded places, and
watching out for small children who may not
comprehend the dangers of playing outside in
groups, are all part of their extensive advice.

At the school level, sufficient classroom
ventilation, regular disinfection of common
school facilities, and vaccination for teachers
and school employees are all critical. WHO
also recommends that teachers complete
vaccination courses according to local norms
and availability.

The report ‘Schools in the Times of COVID-19;
published by the Azim Premji Foundation
(APF) in May 2020, proposes that school
administration be sympathetic to COVID-19-
affected families. The pandemic has severely
impacted many students and families in the
last year — some have lost loved ones, others
have become ill, and still, others have battled
to find food after losing their jobs.

After schools reopen, schools and teachers
will have to take proactive measures

to combat the effects of this crisis. The
APF sreport also recommends that open
communication routes with parents be

Resources and Reviews

established to reduce COVID-19-related fear
and stigma.

This report recommends that classrooms be
allowed to operate at only 72 percent of their
full capacities, to allow for social separation
with a minimum distance of six feet between
each person and the avoidance of touch-
based activities. Other suggestions include
checking those who are cooking and serving
the midday meal at the point of entry and
exit, providing them with hygiene items to
wash their hands, and requiring them to wear
a mask at all times. Grain, beans, and other
dry goods should be stocked to avoid going to
the store regularly.

In dense, semi-urban, or metropolitan
regions, schools with massive enrolments
or a shortage of physical space can explore
opening classrooms in shifts or holding
assemblies on alternate days or within
classrooms with due care for physical
separation. The school administration could
also enlist the help of district education
officers in developing a school reopening
plan that is tailored to the needs of the
community.

In general, the APF report believes that
face-to-face connection is the greatest way
for pupils to learn and that students learn
through a range of interactions with their
peers and adults. They must collaborate,
play together, and be together. They also
require social and emotional support as well
as mentoring. As a result, it is critical to get
pupils to school, even if this goal is to be
achieved through a diverse set of methods
whose actual mix would depend upon the
context.

Recovering from educational losses following
the COVID-19 pandemic could take years of
patient action. Given that schools in India
have been closed for more than 18 months,
education continuity is crucial. It is critical to
rethink student learning outcomes, syllabi,
examinations, and evaluation systems.
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Photo Essay

Reopening Schools After the
COVID-19 Closure

Samuhik Pahal Team

Safety First

Children from Prathmik School
(Ahmedabad) get their temperature
y checked and hands sanitized before
entering the classrooms.

The Samerth team in a meeting with the Principal of Gagodar High School in Kutch.

Samerth believes in increasing accountability of the Public Education System (including schools
and anganwadis) so that local government bodies can take positive steps to address issues
related to inequality by ensuring the creation of a universal, quality public education system for
children ages 3-14 years.
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Awareness is the Key

L L] LI Posters with instructions to wear masks
- WfRiaes Baeedt M) — and maintain social distancing have been
Lt - 5 5

= = put up at various places at Prathamik

- - School, Ahmedabad.

- HI2S w32 UB -
“sannnnn T,

Let the Learning Begin...

(Left) Classroom activities with children wearing masks - Kasindra School, Sanand, Gujarat.

(Right) A student makes different shapes using matchsticks in a session organized by
Teach for North East in Manipur.




Photo Essay

! ;' Making School
| Reopening Inclusive

Bangalore-based Shradhanjali
Integrated Primary School (SIS) has
designed a separate SOP keeping
in mind the needs of Children with
Disabilities (CwDs).

At the school, CwDs have easy access
to sanitizers, masks, daily temperature
checks, etc.

Shradhanjali Integrated Primary
School (SIS) is a partner of The
Association of People with Disability
(APD), and supports inclusive
education.

Most children with disabilities enrolled at SIS come from Below Poverty Line (BPL) and lower
middle class families. Parents are happy to see the school reopen and are in constant touch with
the school to make the reopening a safe experience for all.

Photo Credits: The Association of People with Disability (APD), RREA — Recognize, Rise and Empowerment Association, Shradhanjali Integrated
Primary School (SIS), and Samerth Charitable Trust.
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Ground Zero

Coming Back To School

A Maggu

With the phased reopening of schools taking
place across the country, there is nervousness
about the threat to children’s well-being and
the learning losses over the past year and half.
We spoke with non-profits to understand how
various stakeholders are bracing themselves
up and responding to these challenges.

ince March 2020, due to the COVID-19
S pandemic, a strict preventive lockdown

was imposed across the country. From
May 2020 onwards, lockdown was eased in a
phased manner — initially on a set of essential
services. School reopening was delayed as it
was seen as putting children and school staff
at risk and potentially accelerating COVID-19
transmission.

By the end of 2020, the number of active
cases was low, and the nationwide
vaccination drive was rolled out in January
2021.There were recommendations to let
children return to schools. By January and
February 2021, a few states had allowed
children appearing for Board examinations
and in high schools to return to schoolin a
staggered manner.

In March 2021, the signs of the second
wave were timely observed by the school
authorities and the subsequent closure

of schools ensured that children largely
remained safe. However, the closure of
schools has caused learning losses among
children. Their social and emotional well-
being has also taken a visible hit during the
pandemic.

From August 2021 onwards, schools across
the country have started reopeningin a
phased manner, especially for the higher
grades. There is a prediction of an impending
ominous third wave that could severely
impact children. Parents and school
administration are nervous about the safety

of children. The school system now has to
evolve strategies to ensure that learning
losses are bridged. The reopening of schools
is being celebrated with caution.

Adopting an Individualized Approach for
Children with Disabilities

The school reopening exercise is especially
fraught with challenges for differently

abled children. In this context, the work of
Vision Empower (VE) assumes salience. VE

is a not-for-profit enterprise that envisions
making Science, Technology, Engineering, and
Mathematics (STEM) education accessible to
students with visual impairment, irrespective
of their socio-economic status.

i

It works across five states — Delhi, Gujrat,
Karnataka, Tamil Nadu, and Tripura. It
focuses on capacitating sighted and visually
impaired teachers and students with tools,
devices, aids, and educational materials that
aim to make STEM lessons interesting and
impactful.

Supriya Dey, Co-founder of Vision Empower
shares, “In March 2020, teachers and
children in residential schools for the blind
were sent home. Children found it difficult to
continue with online classes. These children
either did not have smartphones or if they
did, they were uncomfortable in using them.
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Braille textbooks are rarely available for
these students even during normal times.
Consequently, their academic development
suffered.”

The news of the reopening of schools for the
blind is welcomed with wariness by the VE
team. Supriya adds, “If it is safe, then children
should be in school. We are aware that it
would be difficult to follow social distancing
norms in these schools. The threat of Covid
transmission looms as the children need
tactile learning support.”

The VE team is aware that the educators
would have to pick up the threads of lessons
from before and it might prove to be a
Herculean task. The children, especially those
in grades appearing for Board examinations,
are worried about the setbacks in their
learning process.

Supriya adds, “The respite in this situation is
that special schools for blind students have
a focus on play-based learning. They are not
pressured to compete against each other and
classroom lessons for them are joyful. We
have not conducted any rigorous assessment
of the learning losses of visually impaired
children we work with. Hopefully, the learning
losses, if any, could be covered quickly.”

VE has specially designed Teacher Instruction
Kits (TIKs), that are guidelines for teachers

of students with visual impairment on
accessible and experiential learning

of concepts covered grade-wise in the
curriculum.

The TIKs cover mathematics and science
concepts from Grade 1 to Grade 7. These

kits are introduced to both visually impaired
and sighted teachers. Classroom training
workshops on TIKs were halted in March 2020
and the VE team had to strategize to continue
this online.

Many blind teachers were uncomfortable in
using smartphones. Thus, enhancing their
proficiency in digital literacy was prioritized.
Once these teachers gained confidence

Ground Zero

in using the digital medium to conduct
lessons, the VE team resumed its initiative of
capacitating the teachers with the Learning
Instruction Kits in full swing.

The sudden order of reopening of high
schools and hostels for blind students

in September had taken everyone by
surprise. The middle schools were opened in
October. Attendance of children with visual
impairments is dismal. Bringing a blind child
back to school could prove to be challenging
and requires concerted efforts by both
caregivers and the school administration.

Supriya says, “With the decision of reopening
of schools thrust upon them, the teachers
are overwhelmed to adapt to face-to-face
classes. For instance, in Tripura, teachers
taking certain subjects were recently re-
allotted different subjects. Now, we will
work with the teachers again to familiarize
them with the new TIKs. We will have to alter
our training schedule and ensure that the
teachers do not feel overburdened with our
training. They are nervous about conducting
their classes effectively and the safety of
their students.”

As students and teachers return to schools,
the VE team hopes that the transition

is seamless and safe. An individualized
approach to understanding the support
required for each disabled child’s return to
school could be adopted.

Leveraging a Hybrid Model to Deliver Quality
Education in Remote Geographies

The reopening of schools in the Union
Territory of Ladakh was welcomed by
students and teachers. The schools in the
region opened after a gap of almost two
years.

After the winter break in December 2019, the
schools opened briefly in March 2021. But the
second wave put a pause on the resumption
of classes. Students in the region started
returning to schools in a staggered manner
only in August 2021.
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rZamba, founded in 2017, is a non-profit
working in Kargil and Leh districts to
contribute to the fields of education,
health, waste management, and leadership
development.

Stanzin Saldon, who leads the organization,
says, “The region witnesses harsh winters
and consequently the schools get shut by
December. The children from grades 6 to 12
returned to schools in August and September
2021”

During the closure of schools, rZamba had
launched Khangrtsa Yontan, an initiative that
means ‘Learning at Doorsteps’ in Kargil and
Leh districts. The youth in the communities
and the teachers had stepped up to become
Learning Facilitators at the community
centers in their villages.

These centers operated from May 2020

till March 2021. When the second wave hit
and resulted in the closure of schools, the
rZamba team supported the administration’s
efforts in providing learning resources and
support to children. Context specific teaching
learning resources were used to ensure that
the learning of more than 4,000 children
continued and remained joyful.

The reopening of schools in August 2021
started with the news of at least 56 students
at a school in Leh district contracting

Ground Zero

Covid-19. It prompted the administration to
shut the schools in Leh for more than two
weeks. There was an emphasis by the district
administration on strictly following COVID-19
protocols. Since this incident, the teachers in
the region have been on their toes to ensure
the safety of children.

The closure of schools during the pandemic
exposed the gaps in Ladakh’s education
system — poor telecom connectivity, low
access to quality education, and lack of
devices to continue with online education.

Currently, the number of COVID cases has
fallen to single and double digits; but the
stress of an impending third wave lingers.
In this context, the administration and
the rZamba team remain committed to
embracing the digital revolution in the
education system as well.

Saldon says, “We are in talks with an Ed-Tech
company for providing the students with
subscriptions of mathematics and science
resources. The administration has arranged
for 10,000 tablets for students in grades sixth
to twelfth studying in government schools

of Ladakh that will enable our children to
continue learning online. We are also very
keen on developing a continuous engagement
plan for supporting teachers to adapt to this
hybrid learning environment which is here to
stay and might be the new normal.”
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Now that schools have almost reopened for
all the grades, through their ‘Whole School
Transformation Initiative, rZamba is looking
forward to start engaging with the schools
and support the primary and middle pilot
schools with their library processes and
project-based learning approach. Ladakh’s
harsh winters are almost here at the
doorstep. The rZamba team is now preparing
for Khangrtsa Yontan Phase 3.

The persistence of children, teachers,
volunteers, community leaders, the
administration, and the rZamba team to
minimize learning losses is exemplary. One
hopes that the community is better prepared
now against future calamities.

Bridging the Learning Gap for Government
School Children in Rural Bihar

Karunodaya Foundation is a not-for-profit
organization that envisions ensuring
equitable and quality education for children
in elementary schools (grades 1-8) in Bihar.

They work with a range of stakeholders -
government school teachers, education
department officials, and the local
communities, to address challenges related
to quality education. Through innovative
pedagogic interventions, they focus on
improving retention and learning outcomes in
government schools.

Schools in Bihar were closed in March 2020.
They were briefly opened in January-March
2021. Due to the second wave of COVID-19
pandemic creating havoc across the country,
these were again shut down.

Bikash, a co-founder of Karunodaya shares,
“During the closure of schools, the response
of the Bihar government was poor. In May
2021, they decided to initially broadcast
classes for students from grades nine to
twelve and later for grades one to eight on the
DD Bihar television channel. The percentage
of households owning televisions is just
14.5% in the state, which is the lowest in the
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country. It did not come as a surprise that this
initiative merely helped a few children.”

Karunodaya worked with the District
Education Department of Gaya to teach
children online. Their approach involved
designing content by putting together
concepts of grades one and two, three to five,
and six to eight together.

The videos designed for this purpose focused
on simple activities for strengthening
foundational concepts. These videos were
circulated on WhatsApp groups through
Block Resource Persons, Cluster Resource
Centre Coordinators, School Headmasters
and teachers of Gaya district. Through this
initiative, they were able to reach 1500
children in around 120 government schools.
In the meanwhile, only a handful of teachers
continued to take classes via Zoom, Google
Meet and WhatsApp every day.

Karunodaya facilitated the setting up of

50 community learning centers where a
network of local women called Shiksha
Sahelis conducted sessions daily for children
in grades one to five. These two hours long
sessions focused on minimizing learning
losses. These tried not to overwhelm children
with new concepts, most of the teaching was
based on activity-based learning, storytelling
and project-based learning.

Bikash shares, “Our activities focused on
making learning enjoyable for the children,
more contextual, and sharpen their critical
thinking. We aimed at ensuring the emotional
well-being of children, continuing their
learning, and ensuring their foundational
literacy and numeracy. For instance, number
counting, addition, and subtraction were
taught to children through activities using
concrete materials such as sticks and stones.
We reached out to more than 600 children.”

Even with reopening of schools, the
Karunodaya team has continued these
sessions in the community centres to
complement teachers’ efforts as they might
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Karunodaya

otherwise feel pressured to rush with their
lessons. Bikash adds, “The learning loss has
been severe. We are trying to ensure that
the learning gaps are holistically addressed,
and children do not feel pressured to catch
up without understanding foundational
concepts.”

Bihar Education Department’s initiative
‘e-LOTS Web Portal and Mobile Application’
launched in May 2021 also proved to be
helpful for children during the pandemic. It
has digital copies of all the SCERT books and
uploads of short videos explaining concepts.
The access to these resources enabled a few
children to resume their learning.

In Bihar, there was a bridge course for three
months designed for children across all
grades. Initially, it was set to be launched in
March 2021, but the second wave thwarted
these plans. With the recent reopening of
schools, this bridge course would now be
followed.

Bikash adds, “The bridge course, through
a structured approach, would help in

overcoming learning losses faced by children.

Some parents were able to support their
children with their lessons. But most of
the children were left without any robust
support.”

With the reopening of schools, the health
of students remains the topmost priority.

Ground Zero

Teachers were mandated to be fully
vaccinated before they resumed classes. But
poor adherence to social distancing norms
and wearing of masks persists. Bikash shares
that in each school one would witness merely
10% of the students wearing masks and
adhering to social distancing norms. This
could prove to be dangerous to the health of
the children. The school administration needs
to strictly follow COVID-19 protocols.

The Karunodaya team is worried about poor
attendance by students. It has been mapping
attendance levels to prepare a strategy to
encourage children to return to schools. They
believe that it would take coordinated efforts
by all stakeholders to reach out to children
and bring them back to schools.

In Conclusion

The positive news of launch of vaccines
for children is rife. In the meantime, it is
important to follow preventive COVID-19
protocols. It would be helpful if families
and teachers communicate regularly with
students to allay fears surrounding their
well-being and school coursework.

Children are not a homogenous group.

Their future is impacted by a multitude of
factors — geographies they live in, socio-
economic status of their families, physical or
intellectual disabilities and the status of the
education system.

There must be a systematic assessment of
the learning levels and emotional well-being
of children and an approach that responds

to the unique needs of each child must be
adopted. The years in school are essential for
the holistic growth of each child. We cannot
allow the difficulties of the past two years
determine the future of these young minds.

You can reach out to the organizations
featured in this story at - bikash7692@gmail.
com (Karunodaya Foundation), rzambajkl5@
gmail.com (rZamba), and meghna@
visionempowertrust.org (Vision Empower).
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Karunodaya

Wipro Foundation is a public charitable trust
set up for corporate citizenship and
Corporate Social Responsibility (CSR) initiatives of Wipro.

Send your comments or feedback on
admin.wiprofoundation@wipro.com

To read previous issues of Samuhik Pahal
please visit: https://issuu.com/wiprofoundation
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For more information, visit:
http:/wiprofoundation.org/
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Disclaimer: The information in the document is made available based on internal data and other sources believed to be true and are for general guidance
only but which may have not been verified independently. While every effort is made to ensure the accuracy and completeness of information contained,
Wipro Foundation takes no responsibility and assumes no liability for any error/ omission or accuracy of the information or claims for damages, including
exemplary damages, arising out of use, inability to use, or with regard to the accuracy or sufficiency of the information contained. Views expressed by
authors are their own and do not represent Wipro Foundation’s views. Recipients of this material should rely on their own judgments and conclusions from
relevant sources before making any decisions.
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